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At WPS we aim to promote positive mental health and well-being for our whole school community; pupils,
staff, parents and carers and recognise how important mental health and emotional well-being is to our
lives and in order for pupils to be ready to learn.



1. The Purpose of Marking
The purposes of marking for assessment are to:

= assist learning;

= provide information for assessment and inform planning;

= encourage, motivate, support and promote positive attitudes and self-esteem;
= promote higher standards;

= correct errors and address misconceptions;

= recognise achievement, presentation and effort;

= provide constructive feedback;

=  show pupils that we value their work.

The principles this policy is based on are

= children have the right to have their work acknowledged, to be given feedback on their
achievements and to be given advice for their future learning.

= feedback informs all participants in the learning process of the progress made and feed into
the next cycle of learning,

= regular marking keeps the teacher in tune with the individual needs and abilities within the
class and helps to raise standards.

» that particular attention needs to be paid to the quality of feedback to certain groups of
children including pupils with special needs or eligible for pupil premium.

We believe that marking and feedback are one of the most valuable tools that a teacher has to
improve pupil work. It should be effective but not onerous and it should be embedded in classroom
practice as part of the lesson planning and assessment cycle. Symbols and ideas given in this policy
are meant to support teachers and reduce the time it takes to mark.

2. Key Principles
The policy is underpinned by the following key principles:

= The marking system is understood by children, staff and parents.

= [tinvolves all adults working in the classroom.

=  Where possible, work is discussed with the children.

= The objectives (WALT) and success criteria (WILF) are shared with the child.

= Marking is consistent with the child’s development.

=  Comments written give a balance of encouragement and praise and next steps.
Children are encouraged to self-mark or peer-mark where possible (Please refer to
Appendix 1).

= |t should give children opportunities to become aware of and reflect on their learning
needs.

=  Work is marked as quickly as possible i.e. same day or next day.

= Teaching Assistants should mark the work of the children that they have been working with.
They should initial to show that they have marked the work.
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= The marking criteria are displayed in each classroom and children understand the meaning
of the marks/marking they receive.

= |t allows specific time for children to read, reflect and respond to marking.

= |t informs future planning and target setting.

3. Guidance for Marking

Teacher marking is only effective if:
e itinforms both the child and the teacher of what has been achieved and what needs to happen
next,
e the child has an opportunity to read/respond to the marking,
e itisinforming the teacher of learning needs which can be incorporated,
° marking and feedback leads to clear improvements and stops bad habits forming at a very
early stage (eg. formation of letters, basic spellings).

Remember that:
e marking is most effective in the presence of the child (oral feedback),
e marking/feedback can be ‘live’ and during the lesson time. This is very effective as it has
immediate impact.
e children should be given time to read/reflect on/respond to marking,
e effort should be acknowledged alongside achievement.

At our school, all work will be reviewed before the next lesson — this may take the form of verbal
feedback, a simple check (marked with a tick to say it has been checked) or peer/self-review by the
child depending on the professional judgement of the teacher. However, we expect (as a minimum)
work to be formally marked with written feedback every week lessons for Maths and English and every
two to three lessons in other subjects. Additional marking and feedback may be judged to be
necessary for particular children for classes for periods of times.

Marking and feedback by teachers should take some of the following forms,
as appropriate to the work:

marking should be related directly to the learning objective/success criteria,

the use of green pen/highlighter to promote positive aspects and pink to draw attention to
errors or areas for development within a piece of work,

marking should be in a contrasting colour to the work — in our school we generally use pink
where there is some improvement to be made and green for positive/achievements,
positive comments and guidance to pupils moving their learning forward,

pose an open question specifically related to the learning objective to think about next steps
a correct example given by the teacher

a request to do some correction

verbal feedback to be acknowledged in books

use of continuous oral feedback

use of the visualiser and mini plenaries to model and share good examples

asking children to check their work again referring to success criteria (with time given to do so)
drawing attention to how children have moved on

TAs working with groups can mark their work
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v" The use of software such as Seesaw, Tapestry or M/S Classrooms can be utilised to give
effective feedback as necessary.

4. Lesson Objectives (WALT We are Learning To) and Success Criteria (WILF
What | am Looking For)

The nature of marking is greatly dependent upon the learning objective(s) and success criteria — what
was the aim of the lesson?. In addition, basic general errors should be picked up on for improvements.
The learning objective should be challenging but age appropriate and should be taken directly form the
Early Years Foundation Stage or National Curriculum. Learning objectives can be reworded in child
friendly language if required. It is important that children have a clear understanding of the lesson
objective and the success criteria upon which the work will be judged but these can be over one lesson
or a sequence of lessons. It is more important that teachers have an understanding of what they
expect the children to have completed, understood or learned during the lesson or sequence of
lessons. In recognition that learning is not as clear cut as ‘achieved’ or ‘working towards’, the triangle
system is be employed throughout the school when it is useful. See Appendix 1.

5. Professional Judgement

Corrections should support the child's learning and it should be remembered that too many can
overwhelm and demoralise the child. The ability of the individual pupil and the effort they have put
into a piece of work will always need to be taken into account when marking. Teachers will use their
professional judgement when deciding how many corrections to mark and think about our school
values when doing so as well as the needs of the individual child.

It is worth noting that too many ‘Even Better If..." comments may indicate that the work is too
challenging. Equally if the child consistently meets the learning objectives without error, the work may
not be challenging enough and they will need additional information, through marking, on how to
improve or re-evaluation of the work set by the teacher.

Not every incorrect spelling needs to be corrected by the teacher but key words for that child, target
words and words available for pupils to read (in front of them, in a book or on the wall in the
classroom) should be corrected. Persistent errors should be commented on and incorporated into the
planning or picked up on by the teacher or teaching assistant as part of targeted additional work to
ensure that the mistakes do not continue.

6. Colours of ink to be used when marking

Children at Whitefriars Primary School write in pencil or black pen, when appropriate. When marking
(using codes or written explanations) teachers should use a colour that contrasts to the written work.
Pink ink is used to explain improvements that are needed and where a response is required. Green
ink should indicate areas of strength, good work and where the child has shown that they are meeting
the success criteria. All written marking should follow the schools handwriting style. When children
are directed to improve their work, the improvements should be made clear. The Purple Pen of
Progress can be used by the children to edit their learning and this makes it clear that responses have
been given in DIRT*. If a purple pen is used, it must be clear that this has led to an improvement; pen
should not be used by those pupils not confident and neat in using a pen for their ordinary work. It is
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fine for a pencil to be used for improvements. Teachers’ handwriting needs to be legible as a model for

the child and in a contrasting colour to the child’s work.
*Directed Improvement and reflection time

7. Coherent System

To establish consistency in marking symbols will be used (See Appendix 1). These symbols are only
used where children are capable of understanding them, and have been trained to understand them.
Appendix 1 should be on display in each classroom.

It is important that children are given time to read any comments made in Dedicated Improvement
and Reflection Time (DIRT). Time could be allocated at the beginning of each lesson or other suitable
time for children to reflect on or self-correct any work, using a purple pen, where appropriate. This
could take place at the beginning or end of a lesson, in an additional target group time (with a teacher
or TA) or as part of a whole lesson devoted to improvements as this is often a skill in itself to be
developed.

If a teacher thinks that a child has not produced enough work in a given time, the time taken should be
written on the work and a discussion held with the child on a one to one basis. The child should be
given additional time to complete the expected standard of work.

Good examples of marking and feedback are given in Appendix 4.

Specific notes for English

Written comments should:

= refer to any relevant targets for writing.

Written comments need not always be at the end of the work. It can be more effective to make
annotations on the text at the relevant place, to indicate either strengths or problems.

Specific notes for Maths

The 3 Forms of Maths Marking
1 Slips

Where a child has demonstrated secure understanding but has made a careless slip, a simple x beside
the answer is sufficient. Once the child has corrected it, a tick should be added.
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2 Misconceptions

Where a child has clearly not understood a concept, then he/she needs to be retaught either
individually or in a small group BEFORE the next lesson. If a large group of children haven’t
understood then it should be retaught to the whole class at the start of the next lesson. A small
comment about the child’s learning and the action taken needs to be written in the child’s book.

The pupil should initial to show they have read and agreed with the comment.

3 Conceptual and Procedural Variation

When a child demonstrates secure understanding, a question should be posed for the child to solve at
the start of the next lesson. This should not simply include using larger numbers but should encourage
pupils to consider the concept in a different way eg:

Only 1 or 2 questions are necessary, but this should be evident in each pupil’s book at least twice a
week.

Pupil Self-Assessment
Pupils should regularly self-assess at the end of each lesson using the traffic light (or smiley face if
coloured pens are not available) system beside their learning objective or success criteria.

8. Child involvement
Children should be involved in the marking process wherever possible, for example:
= self marking;
= shared marking;
= paired or group marking

= whole class improvement activities.

Please refer to Appendix 3.

9. Progression of Success Criteria

On planning and within lessons, there is a shared understanding across the school staff of colour coded
success criteria and these are linked to our work with PIXL. The progression, or steps are as follows:

lowest step -+ highest step

If shared with children, they should be explained in a child friendly and sensitive way and to ensure
that children are not demoralised in any way eg. red ‘super star’; yellow ‘hard’; blue ‘harder’ and green
‘hardest’. There are many other ways in which teachers can do this creatively. Children should always
have the opportunity to achieve at the higher levels and a cap should not be put on their learning.
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10. Monitoring

The Headteacher and senior leaders will ensure these guidelines are being used consistently
throughout the school. This will be carried out through lesson observations, informal conversations
with the children and book monitoring. Feedback on the implementation of the policy will be given
during staff meetings or with individual members of staff.
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Appendix 1
What to Look for when my Work is Marked

/ A A
Working Partially Achieved
towards or | achieved or with no
needed little support support
support
Celebrate. Actions
Green is needed
QOOd . (red pen could be used if
pink not available)
) 1sp A
followed by the word being
highlighted or underlined
Check phonic . | have not
: Missing letter or
sound or Finger spaces used a full
: word here
Spelling stop correctly
? O VF

Your meaning is
not clear

Read it back

Write on the line

Verbal
feedback
given

[ ]

Il

| worked
independently

New line

Rewrite this
section

New
paragraph
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Remember that House Points can also be given for excellent work or effort.

How | Mark my Work

o ——
| do not understand or am
‘ / \ ' not confident
A More practice needed
‘ . ' please

/ \ | understand or feel
confident

An alternative that pupils or teachers may wish to use:

This simple self-evaluation should be used next to the success criteria
to show how the child believes they have done. Children should be
encourage to write a sentence to give more detail on occasions or if
appropriate.

| can respond to my teacher’'s comments using
my ‘Purple Pen of Progress’ to edit and

improve my work during ‘Dedicated Improvement
and Reflection Time'.
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Appendix 2.

Child Involvement

Self Marking

Children should self evaluate wherever possible. Children can identify their own successes and
look for improvement points. The plenary can then focus on this process as a way of analysing
learning.

Shared Marking
Use a piece of work from a child to mark as a whole class. This models the marking process and
teaches particular points at the same time.

Another strategy is to show two pieces of levelled work, with the same title, and discuss their
differences.

Paired Marking
To be carried out once a term for Lower Key Stage 2 and once or twice a term for Upper Key

Stage 2, as appropriate. Simple and short sessions initially, focusing on one ‘Child rule.’
Before the end of a lesson, children can be asked to mark narrative work in pairs. The following
points are important:

= Paired marking should not be introduced until Key Stage 2 unless teachers feel younger
children are ready for this.

= Children need to be trained to do this, through modelling with the whole class, watching
the paired marking in action.

= Ground rules (e.g. listening, interruptions, confidentiality, etc) should be decided, then
put up as a poster in the classroom. Please See Appendix 3 for ideas.

= Children should point out what they like first and then suggest ways to improve the
piece, but only against the learning objectives. The 3:1 success to improve ratio should
be followed to avoid over-criticism.

=  Pairings should be ability based.

= Encourage a dialogue between children rather than taking turns to be the ‘teacher.” They
should discuss each other’s work together (e.g. ‘I think this bit really shows how the
character feels. What do you think?’)

[Sometimes, marking can be done in groups of three with the same considerations.]

Some excellent time-saving ideas for pupil involvement in evaluation of their own work
and playing an effective part in marking and feedback can be found in The Lazy
Teacher’s Handbook, Jim Smith (2014) and Perfect Assessment for Learning, Claire
Gadsby (2012).




Appendix 3

Guidelines for Marking Partnerships

Ideas for teachers when looking at marking partnerships:

Both partners should be roughly of the same ability.
Each child needs time to reflect on and check his or her writing before a response partner sees it.
Response partners should begin with a positive comment about the work.

Response partners need time to take in another child’s work, so it is best for the author to read
the work out first. This also establishes ownership over the piece.

Children need to be trained in the success and improvement process so they are confident with
the steps involved.

Children must both agree on the part to be changed.

The author should make the marks on his or her own work, as a result of the paired discussion.
Children need to be reminded that the focus of their task is the learning objective.

The response partner should ask for clarification rather than jump to conclusions.

It would be useful to role-play response partners in front of the class, perhaps showing them the
wrong way and the right way to mark a piece of work.

Ideas for children when making rules:

Respect our partner’s work because they have done their best and so their work should be
valued.

Try to see how they have tackled the learning objective and only try to improve things that are to
do with the learning objective.

Tell our partner good things we see in their work.

Listen to our partner’s advice because we are trying to help each other to do better in our work.
Try to make our suggestions as clear as possible.

Try to make our suggestions positive.

Get our partner to talk about what they have tried to achieve in their work

Be fair to our partner. We will not talk about their work behind their backs because we wouldn’t
like them to do it to us and it wouldn’t be fair.
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Appendix 4 - Marking and Feedback Examples
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