Pupil premium strategy statement

W

This statement details our school’s use of pupil premium (and recovery
premium for the 2024 to 2025 academic year) funding to help improve the attainment of

our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Whitefriars Primary
School

Number of pupils in school

395

Proportion (%) of pupil premium eligible pupils

23.0%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2024-2025 to 2026-2027
(3 years)

Date this statement was published

1st December 2024

Date on which it will be further reviewed

Dec 2025

Statement authorised by

Lucy Burman

Pupil premium lead

Lucy Burman

Governor / Trustee lead

Clare Atthews —
Governor for
Disadvantaged Pupils

Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

2024-25 £133,510

Recovery premium funding allocation this academic year

2024-25 £3,117

Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)
Total budget for this academic year £136,627

hitefriars

PRIMARY SCHOOL




Part A: Pupil premium strategy plan

Statement of intent

At Whitefriars Primary we are ambitious for all our pupils and aim for them to
achieve their full potential. Our social context: Very low social mobility — East
Northants is 306 out of 324 local authorities for social mobility and is one of the 94
local authorities where less than half of disadvantaged children reach school readi-
ness by the age of five. Our experience and assessment bears this out. [p20 and
175, State of the Nation 2017: Social Mobility in Great Britain, Social Mobility Com-
mission] The Pemberton Ward has a very low percentage of parents who attended
higher education (less that 9%) and 24.7% of adults with no qualifications.
[Rushden Parish Profile May 2013/Census 2011 data]. There is no Sure Start Cen-
tre nearby. Our school is in East Northants which has a record of low birth weight,
low access to services and higher rate of smoking during pregnancy than rest of
country; Reception children who are overweight — much higher than national in
Pemberton Ward [Locality Profiles: Health and Wellbeing Childrens’ Services, East
Northants 2016]. We also receive pupils from a variety of nurseries/pre-schools or
none.

e To narrow the attainment gap between disadvantaged and non-disadvantaged
pupils nationally and also within internal school data.

e For all disadvantaged pupils in school to exceed nationally expected progress
rates in order to reach age related expectation at the end of Year 6 and prepare
them for the next stage of their educational career.

e Reducing adult to pupil ratios in order to improve opportunities for effective
teaching and feedback to accelerate progress

¢ Additional teaching and learning opportunities provided through trained TAs or
external agencies

e All our work through the pupil premium will be aimed at accelerating progress,
moving children to at least age-related expectations.

e Transitions improved: from primary to secondary, from year to year/internally
and into EYFS.

e Additional learning support through teaching assistant time.

e Support for funding extra-curricular activities such as educational and
residential visits, choir trips and music lessons to increase cultural capital
opportunities.

e Behaviour and nurture support during lunchtimes

e Family work to support behaviour management, attendance and learning.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

High ability pupils who are eligible for PP are not achieving as highly as their
peers in years 3 to 5. Children with the potential to achieve higher levels of
attainment should be supported, challenged and coached to develop resilience
and self-belief.

SEND - children with SEND and PP, though making progress, are not making
as much progress as their peers within school or their peers nationally. Greater
knowledge of barriers to learning to be developed between pupils and teachers.
Support to be targeted with greater effect and individual targets for example, on
IEPs, should be reviewed to ensure that they are appropriately challenging.

Literacy levels of pupils eligible for PP are lower than their peers and fewer
children read regularly at home; speech and language/communication a
barrier for disadvantaged pupils on entry to school. There has been a
significant increase in the number of pupils needing speech and language
support; pupils need to be supported to speak in full sentences and develop
their vocabulary. Disadvantaged pupils, especially those of lower attainment or
SEN are not making the progress we would expect.

The gap in academic performance is a key challenge to disadvantaged pupils
across the curriculum.

Disadvantaged children have attendance below the school average. They also
make up a considerable number of pupils who are regularly late.
2023-24 Academic year:
e Pupil premium attendance 92.9%
Late 1.0%
e Non-pupil premium attendance 96.3%
Late 0.07%
23% of disadvantaged pupils were persistent absentees (less than 85%
attendance) whereas 5% of non-pupil premium pupils were persistent
absentees. [FFT figures]

The rate of unauthorised absence was 2.2 for every disadvantaged child and
0.59 for every non-pupil premium child.

It is recognised that low attendance hinders progress and attainment but can
also be a symptom of underlying issues.

Emotional well-being.

2024:7 children are adopted from care, are looked after or have a special
guardianship and 61.3% of disadvantaged pupils have had additional concerns
or are having level 2 or above (EHA, CIN, Child Protection) involvement. For
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children not on PP register, the figure is 33.5% (64% of pupils eligible for PP
had additional needs in 2020-21, 35% in 2018-2019, 28% in 2017-2018).

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved writing attainment among
disadvantaged pupils.

KS2 writing outcomes in 2026/27 show that
more than 70% of disadvantaged pupils met
the expected standard.

Improved reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2026/27 show that
more than 70% of disadvantaged pupils met
the expected standard.

Improved maths attainment for
disadvantaged pupils at the end of KS2.

KS2 maths outcomes in 2026/27 show that
more than 75% of disadvantaged pupils met
the expected standard and 15% met the
higher standard.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils; pupils are engaged
with their learning and hold a positive view of
school life where they make every effort to
make the most of what school has to offer.

Sustained high levels of wellbeing from
2026/27 demonstrated by:

e qualitative data from student voice, stu-
dent and parent surveys and teacher ob-
servations

e a significant reduction in bullying in-
stances

a significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Sustained high attendance from 2026/27
demonstrated by:

¢ the overall absence rate for all pupils be-
ing no more than 3.7%

¢ the absence for disadvantaged to be no
more than 5%

the percentage of all pupils who are
persistently absent (less than 90%
attendance) being below 4% and the figure
among disadvantaged pupils being no more
than 2.5% lower than their peers.







Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £49,600

Activity Evidence that supports this approach Challenge
number(s)
addressed

PIXL https://educationendowmentfoundation.org.uk/education- | 1,2,3,4

programme, evidence/teaching-learning-toolkit/feedback

CPD, resources https://educationendowmentfoundation.org.uk/education-

and evidence/teaching-learning-toolkit/metacognition-and-

interventions self-requlation

(CPD with SEJS

and TLT)

Nuffield Early https://educationendowmentfoundation.org.uk/education- | 1,2,3,4

Language evidence/early-years-toolkit/communication-and-

Intervention — language-approaches

teacher and TA

time

Oracy/speech Whole school professional development led by English

and language leads with a focus on developing vocabulary for talk as

CPD across the | Well as writing. Use of resources from English Hub and

school Jane Considine approaches.

Talk Boost — TA

hours Specific TAs trained and supported in use of this

interventions intervention. Managed by the SENCO.

Whole school CPD based on Talk Boostand S & L
methods to ensure all vulnerable pupils are targeted
throughout lessons in a suitable communication focused
approach

Maths CPD — https://educationendowmentfoundation.org.uk/education- | 1,2,4

Maths mastery evidence/teaching-learning-toolkit/mastery-learning

with the East

Midlands Maths | https://www.ncetm.org.uk/teaching-for-mastery/mastery-

Hub and explained/supporting-research-evidence-and-argument/

Kathrine Milner

Maths

consultancy

Floppy’s https://educationendowmentfoundation.org.uk/education- | 1,2,3

Phonics evidence/teaching-learning-toolkit/phonics

programme



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

training and
INSET
Homework https://educationendowmentfoundation.org.uk/education- | 1,2,3,4
Clubs and evidence/teaching-learning-toolkit/homework
additional
learning support
Year 6 https://educationendowmentfoundation.org.uk/education- | 1,2,3,4,6
recovery/catch- evidence/teaching-learning-toolkit/reducing-class-size
up for additional | The importance of feedback and individualised targeting
HLTASs is recognised and this becomes more easily available,
focused and rigorous within a group of 20 (rather than a
group of 30)
Specific benefits:
Better and more targeted feedback can been given to
smaller groups
Children have reported that they feel much more
confident in speaking out in from of a smaller class
Teachers and support staff are able to spend more time
with each child to keep them motivated and on task.
Reading CPD, https://educationendowmentfoundation.org.uk/education- | 1, 2,3
support and evidence/teaching-learning-toolkit/reading-
resources from comprehension-strategies
English Hub
(Roade) Specific areas have been: developing whole school
approach to reading; improving the phonics provision.
Additional adult https://educationendowmentfoundation.org.uk/education- | 1, 2, 3,4,6
support in evidence/teaching-learning-toolkit/teaching-assistant-
classes interventions
Adult interventions/focused work activities are run within
lessons as well as outside of lessons.
Kinetic Letters — | See Marc Rowland, Pupil Premium and Disadvantaged 2,3
CPD and Learners.
resources Often disadvantaged learners require further support with
the basic skills in learning such as handwriting. Kinetic
letters programme supports this area.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £31,500

Activity Evidence that supports this approach Challenge
number(s)

addressed

Additional adult
one-to-one

https://educationendowmentfoundation.org.uk/education- | 2,3
evidence/teaching-learning-toolkit/one-to-one-tuition
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition

support for named
pupils

interventions
outside of lessons

evidence/teaching-learning-toolkit/teaching-assistant-
interventions

Beanstalk Reading | https://educationendowmentfoundation.org.uk/education- | 1,2

(6 children) evidence/teaching-learning-toolkit/reading-
comprehension-strategies

Target https://educationendowmentfoundation.org.uk/education- | 1,2,3, 5

Wider strategies (for example, related to attendance, behaviour,

wellbeing)

Budgeted cost: £55,527

(Social and Emotional Learning successful as part of a
wider approach — assemblies, playground, classroom,

Activity Evidence that supports this approach Challenge
number(s)
addressed

ELSA Work and https://educationendowmentfoundation.org.uk/education- 6

Therapy work evidence/teaching-learning-toolkit/social-and-emotional-

learning

Parent Support Research Report DCSF-RW020/2007 & 2009 University of | 5,6

time and CPD Warwick on behalf of the DCSF is among many research

reports about the importance of PSAs in working with
families on punctuality, attendance, support for learning
and barriers that might affect a pupil’s success in school.

Counselling and https://educationendowmentfoundation.org.uk/education- 5,6

Nurture evidence/teaching-learning-toolkit/social-and-emotional-

Breakfast Club learning

(when running)

Private Speech https://educationendowmentfoundation.org.uk/education- 2,3

Therapist evidence/early-years-toolkit/communication-and-language-

approaches

Additional https://educationendowmentfoundation.org.uk/education- 2,3,6

Educational evidence/teaching-learning-toolkit/social-and-emotional-

Psychologist learning

support

Drawing and https://educationendowmentfoundation.org.uk/education- 6

Talking — time, evidence/teaching-learning-toolkit/social-and-emotional-

training and learning

resources

Anti-bullying https://educationendowmentfoundation.org.uk/education- 45,6

charter and evidence/teaching-learning-toolkit/social-and-emotional-

PSHE learning

lessons/resource

é;é;‘: dt'me’ https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/

resources bjep. 12480
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480

values, PSHE specific lessons, targeted
interventions/nurture work)

Tutoring and
music lessons
Uniform/addition
al cost including
electronic
devices

And contingency

Activating https://educationendowmentfoundation.org.uk/education- 6
Resilience group | evidence/teaching-learning-toolkit/social-and-emotional-
(CPD and time) learning
Additional SEN Code of Practice 1-6
SENCO time https://www.gov.uk/government/publications/send-code-of-
(support in practice-0-to-25
running
;n;iiarvle:rt]lgns for https://educationendowmentfoundation.org.uk/education-
emotional evidence/teaching-learning-toolkit/social-and-emotional-
learning as part learning
of a whole
school approach | https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/
to SEL and biep.12480
PSHE) (Social and Emotional Learning successful as part of a

wider approach — assemblies, playground, classroom,

values, PSHE specific lessons, targeted

interventions/nurture work)
Clubs and https://educationendowmentfoundation.org.uk/education- 5,6
competitions evidence/teaching-learning-toolkit/arts-participation

Total budgeted cost: £ 136,627



https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2023 to 2024
academic year.

Assessments at the end of the 2023/2024 periods showed that disadvantaged pupils at our
school performed well against disadvantaged pupils nationally. However, the gap remains be-
tween PP pupils and their peers within school especially at KS2. We were pleased with the at-
tainment of higher ability pupils from disadvantaged backgrounds this year as this had been a
target (they achieved a higher average scaled scored score in reading and maths than their
peers of +4.5). It was clear that all pupils remained affected by social and emotional as well as
communication skills (particularly with the younger children). Basic writing skills and resilience
have also been affected (particularly for the older children). These remained more pronounced
with disadvantaged pupils. Lower attaining boys did not achieve as well as expected and will
be a further target over the next years.

Pupil Premium Results by the end of KS2/primary 2023-2024

Contextual Value Added figures from Fischer Family Trust show the following progress figures
(KS1 to KS2) for PP pupils in the combined subjects of Reading and Maths:

Scaled score +1.3% progress (an increase of 0.8% on the year previously)

Attainment:

Reading

64% of PP pupils achieved the expected standard (an increase of 14% on the year before)
and 27% achieved the higher standard (a increase of +7 from the year before). These
increases show that out strategies are having a positive impact however, the gap is still wide
between disadvantaged pupils and their peers.

Maths
73% achieved the expected level;, 27% achieved the higher level (both increases from the
previous year)

Writing
64% achieved the expected level. This was a decrease on the year before.

Phonics — pupil premium children performed very well against their peers in 2024 (again) with
82% passing the test (80% of non PP pupils passed).

Attendance
Attendance of disadvantaged pupils is 92.9 which is a drop from last year’s figure of 94.1% (but
stable 92.9% in 2021) and is still higher than their peers nationally (+1.1%)

Clubs and Activities
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from the previous year.

PP Pupils with speaking/performing parts in concerts have been 27% which has not increased

Clubs the average attendance at all school clubs for PP pupils was has declined to 23%

Sports Competitions 63% of pupils eligible for pupil premium took part in a sports competition
in 2023 to 24. A sharp focus on encouragement and targeting combined with offers within
school time have been a benefit.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones

are popular in England

Programme Provider

NELI Nuffield Education but implemented by school staff.
Switched On Reading Target Literacy

Nessy Spelling Nessy.com

Talkabout

Alex Kelly/Speech and Language
Programmes/Integrated Treatment Services NHS

Floppy’s Phonics

Oxford Owl/Oxford Reading Tree

Number Sense

Number Sense Maths Ltd

PIXL The PIXL Club Ltd
Colourful Semantics Alison Bryan/Integrated Treatment Services NHS
Talk Boost Speech and Language UK

https://speechandlanguage.org.uk/talk-boost/
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