Pupil premium strategy statement — Year 2 of
a 3 year plan
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PRIMARY SCHOOL

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this

academic year and the effect that last year’s spending of pupil premium had within our
school.

School overview

Detail

Data

School name

Whitefriars Primary
School

Number of pupils in school

397

Proportion (%) of pupil premium eligible pupils

23.4%

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2024-2025 to 2026-2027
(3 years)

Date this statement was published

19th December 2025

Date on which it will be further reviewed

Feb 2026

Statement authorised by

Lucy Burman

Pupil premium lead

Lucy Burman

Governor / Trustee lead

Clare Atthews —
Governor for
Disadvantaged Pupils

Funding overview

Detail

Amount

Pupil premium funding allocation this academic year

2025-26 £146,470
2024-25 £133,510

Pupil premium funding carried forward from previous years £0
(enter £0 if not applicable)
Total budget for this academic year £146,470




Part A: Pupil premium strategy plan

Statement of intent

At Whitefriars Primary we are ambitious for all our pupils and aim for them to achieve
their full potential. We will utilize our Pupil Premium Grant in consideration of national
research conducted by the EEF and in line with our core values and mission statement
to provide access to a wide variety of curricular and extra-curricular opportunities in-
cluding high quality teaching and learning; support to achieve academic success and
develop important social skills, communication and self-esteem. All members of staff
contribute to our strategy and this has been written in consultation with all teaching
staff in the autumn term 2025.

Targets:

e To narrow the attainment gap between disadvantaged and non-disadvantaged
pupils nationally and also within internal school data.

e For all disadvantaged pupils in school to exceed nationally expected progress
rates in order to reach age related expectation at the end of Year 6 and prepare
them for the next stage of their educational career.

e Reducing adult to pupil ratios in order to improve opportunities for effective
teaching and feedback to accelerate progress

e Additional teaching and learning opportunities provided through trained TAs or
external agencies

e All our work through the pupil premium will be aimed at accelerating progress,
and targeting the lowest achieving pupils to attain at least in line with age related
expectations. We aim for no pupil to be left behind in their learning and we
optimise opportunities to reinforce basic skills and language in lessons by all
teaching staff.

e Transitions improved: from primary to secondary, from year to year/internally
and into EYFS.

e Additional learning support through teaching assistant time.

e Support for funding extra-curricular activities such as educational and residential
visits, choir trips and music lessons to increase cultural capital opportunities.

e Behaviour and nurture support during lunchtimes

e Family work to support behaviour management, attendance and learning.

We will review our targeted interventions to ensure they are having a positive impact
and are cost effective regularly.

Our social context: 42% of our pupils eligible for PP have SEND support.
Very low social mobility — In 2017 East Northants was 306 out of 324 local authorities

for social mobility and was in one of the 94 local authorities where less than half of dis-
advantaged children reach school readiness by the age of five. Our experience and
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assessment bears this out. [p20 and 175, State of the Nation 2017: Social Mobility in
Great Britain, Social Mobility Commission]; The latest government statistics show that
the Pemberton Ward (LSOA NNC 039C) has a lower or similar level of deprivation of
housing services access than other areas of Rushden and is more deprived in terms
of income than eastern areas of Rushden. Income deprivation in this area is higher for
those with children between 0-15 years old than for older people of 60+ years old.
[deprivation.communities.gov.uk]

ONS data from the last census in 2021 [ONS.gov.uk] shows that in East Midlands and
North Northants:

There is a growing elderly population

Whilst East Northants ranks 226 of 317 in deprivation, the wider council area of North
Northamptonshire contains some very deprived areas. Northamptonshire is ranked 65
of 151 areas having the highest proportion of most deprived areas in England.

There is higher education deprivation and significantly lower numbers of pupils passing
Maths and English GCSEs and more adults with no qualifications in comparison with
most areas in England

In NNC there is an increasing number of children who are overweight at reception age
and a 5% increase in the number of children in Year 6 who are obese since 2008.
There is significantly lower access to sports facilities, museums and libraries within
walking distance than many other areas nationally.

Persistent absence of children entitled to free school meals is 37.7% in NNC compared
to an England figure of 34.5%

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number

1 High ability pupils who are eligible for PP are not achieving as highly as their
peers in years 3 to 5. Children with the potential to achieve higher levels of
attainment should be supported, challenged and coached to develop resilience
and self-belief.

2 SEND - children with SEND and PP, though making progress, are not making
as much progress as their peers within school or their peers nationally. Greater
knowledge of barriers to learning to be developed between pupils and teachers.
Support to be targeted with greater effect and individual targets for example, on
IEPs, should be reviewed to ensure that they are appropriately challenging.

3 Literacy levels of pupils eligible for PP are lower than their peers and fewer
children read regularly at home; speech and language/communication a
barrier for disadvantaged pupils on entry to school. There has been a
significant increase in the number of pupils needing speech and language
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support; pupils need to be supported to speak in full sentences and develop
their vocabulary. Disadvantaged pupils, especially those of lower attainment or
SEN are not making the progress we would expect.

4 The gap in academic performance is a key challenge to disadvantaged pupils

across the curriculum.

5 Disadvantaged children have attendance below the school average. They also

2023-24 Academic year:
Late 1.0%

Late 0.07%

absentees. [FFT figures]

make up a considerable number of pupils who are regularly late.
e Pupil premium attendance 92.9%
e Non-pupil premium attendance 96.3%

23% of disadvantaged pupils were persistent absentees (less than 85%
attendance) whereas 5% of non-pupil premium pupils were persistent

The rate of unauthorised absence was 2.2 for every disadvantaged child and
0.59 for every non-pupil premium child.

It is recognised that low attendance hinders progress and attainment but can
also be a symptom of underlying issues.

6 Emotional well-being.

2024:7 children are adopted from care, are looked after or have a special
guardianship and 61.3% of disadvantaged pupils have had additional concerns
or are having level 2 or above (EHA, CIN, Child Protection) involvement. For
children not on PP register, the figure is 33.5% (64% of pupils eligible for PP
had additional needs in 2020-21, 35% in 2018-2019, 28% in 2017-2018).

7 Limited access to cultural and sporting experiences including the arts and

libraries.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Improved oral language skills and vocabulary
among disadvantaged pupils.

Assessments and observations indicate
significantly improved oral language among
disadvantaged pupils. This is evident when
triangulated with other sources of evidence,
including engagement in lessons, book
scrutiny and ongoing formative assessment.

Improved writing attainment among
disadvantaged pupils.

KS2 writing outcomes in 2026/27 show that
more than 70% of disadvantaged pupils
meet the expected standard and 15% meet
the higher standard.




Improved reading attainment among
disadvantaged pupils.

KS2 reading outcomes in 2026/27 show that
more than 70% of disadvantaged pupils
meet the expected standard and 18% meet
the higher standard.

Improved maths attainment for
disadvantaged pupils at the end of KS2.

KS2 maths outcomes in 2026/27 show that
more than 75% of disadvantaged pupils
meet the expected standard and 20% meet
the higher standard.

To achieve and sustain improved wellbeing
for all pupils in our school, particularly our
disadvantaged pupils; pupils are engaged
with their learning and hold a positive view of
school life where they make every effort to
make the most of what school has to offer.

Sustained high levels of wellbeing from
2026/27 demonstrated by:

e qualitative data from student voice, stu-
dent and parent surveys and teacher ob-
servations

e a significant reduction in bullying in-
stances

a significant increase in participation in
enrichment activities, particularly among
disadvantaged pupils

To achieve and sustain improved attendance
for all pupils, particularly our disadvantaged

pupils.

Sustained high attendance from 2026/27
demonstrated by:

e the overall absence rate for all pupils be-
ing no more than 3.7%

¢ the absence for disadvantaged to be no
more than 5%

the percentage of all pupils who are
persistently absent (less than 90%
attendance) being below 4% and the figure
among disadvantaged pupils being no more
than 2.5% lower than their peers.

Disadvantaged pupils take up extra-curricular
opportunities; opportunities planned within the
curriculum to support cultural experiences.

Proportionately, disadvantaged pupils attend
more sporting events and extra-curricular
activities than their peers.




Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)

this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £64,660

Activity Evidence that supports this approach Challenge
number(s)
addressed
PIXL programme, https://educationendowmentfoundation.org.uk/education- 1,2,3,4
CPD, resources evidence/teaching-learning-toolkit/feedback
and interventions https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-self-
regulation
These programmes introduce increased rigor into assessment
and finding gaps in pupil knowledge and ways to address
those gaps. Regular review of interventions for impact and
development of metacognition in teaching and learning. It
provides rigorous diagnostic assessment processes to enable
planning for next steps.
Nuffield Early https://educationendowmentfoundation.org.uk/education- 1,2,3,4
Language evidence/early-years-toolkit/communication-and-language-
Intervention — approaches
teacher and TA
time
Oracy/speech and Whole school professional development led by English leads
language CPD with a focus on developing vocabulary for talk as well as
across the school writing. Use of resources from English Hub and Jane
Considine approaches.

Talk Boost — TA

hours interventions
Specific TAs trained and supported in use of this intervention.
Managed by the SENCO.
Talk Boost and S & L methods monitored to ensure all
vulnerable pupils are targeted throughout lessons in a suitable
communication focused approach

Maths CPD — https://educationendowmentfoundation.org.uk/education- 1,2,4

Maths mastery with evidence/teaching-learning-toolkit/mastery-learning

the East Midlands

Maths Hub and https://www.ncetm.org.uk/teaching-for-mastery/mastery-

Kathrine Milner explained/supporting-research-evidence-and-argument/

Maths consultancy

Floppy’s Phonics https://educationendowmentfoundation.org.uk/education- 1,2,3

programme training
and INSET

evidence/teaching-learning-toolkit/phonics

National & International Evidence: Reviews, including the US
National Reading Panel (2000) and the Clackmannanshire
study (2005), confirm systematic phonics' benefits for accuracy

and spelling.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://www.ncetm.org.uk/teaching-for-mastery/mastery-explained/supporting-research-evidence-and-argument/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics

Rose Review (2006): This pivotal UK review called the case for
SSP "overwhelming".

DfE Policy: The DfE mandates SSP in Reception, providing
validated programmes and support, viewing it as the most ef-
fective, structured way to teach reading.

Benefits: Early mastery of the alphabetic code through SSP
leads to better overall progress in reading and spelling, support-
ing attainment for all, especially lower-attaining children

Homework Clubs https://educationendowmentfoundation.org.uk/education- 1,2,3,4
and additional evidence/teaching-learning-toolkit/homework
learning support More one-on-one time helps identify struggles and provide tai-
lored support, boosting test scores and long-term habits, partic-
ularly in early years. Children are given the opportunity to learn
in school using current strategies and the knowledge and skill of
the teaching staff rather than do their homework at home.
Reading CPD, https://educationendowmentfoundation.org.uk/education- 1,2,3
support and evidence/teaching-learning-toolkit/reading-comprehension-
resources from strategies
English Hub
(Roade) Specific areas have been: developing whole school approach
to reading; improving the phonics provision.
FFT Reading
Intervention Significant training for DHT and teaching assistants to target
scheme reading support for vulnerable and disadvantaged pupils.
Additional adult https://educationendowmentfoundation.org.uk/education- 1,2,3,4,6

support in classes

evidence/teaching-learning-toolkit/teaching-assistant-
interventions

Research shows that smaller class sizes have a benefit on the
learning of pupils due to the opportunities for greater interaction
between pupils and teacher which benefit all pupils but particu-
larly vulnerable pupils. The true benefit comes when smaller
numbers enable different teaching, like higher-quality interac-
tions or intensive group work, not just smaller groups. Feedback
is important for progress and the quality of feedback is gener-
ally improved when there is a higher adult to pupil ratio. Where
smaller class sizes are not possible, deploying teachers and
Teaching Assistants (TAs) for small group tuition can offer simi-
lar benefits without reducing overall class sizes, as suggested
by the Education Endowment Foundation:

Academic Progress: More one-on-one time helps teachers
identify struggles and provide tailored support, boosting test
scores and long-term habits, particularly in early years.

e Deeper Learning: Teachers can give instant feedback,
ensuring misconceptions are caught quickly, and facili-
tate more discussion and critical thinking.

e Enhanced Engagement: Students, especially quieter
ones, feel safer to participate, ask questions, and build
confidence.

Adult interventions/focused work activities are run within
lessons as well as outside of lessons.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/homework
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reducing-class-size

Maintaining adult: pupil ratios in classrooms especially in
EYFS.

Kinetic Letters —
CPD and resources

See Marc Rowland, Pupil Premium and Disadvantaged
Learners.

Often disadvantaged learners require further support with the
basic skills in learning such as handwriting. Kinetic letters
programme supports this area.

2,3

Literacy Tree
scheme put in
place — resources
bought, training
and support

Implementing a structured, published English scheme in Eng-
lish primary schools offers significant benefits like ensur-

ing clear curriculum progression, building strong founda-
tional skills (phonics, grammar, spelling), reducing teacher
workload, fostering consistency across classes/schools, and
boosting pupil outcomes by addressing gaps and misconcep-
tions, leading to better comprehension and writing, especially
for disadvantaged pupils. These schemes provide the explicit
knowledge and sequenced instruction that supports deeper un-
derstanding, moving beyond just 'covering' content to ensuring
secure learning and preparing students for broader curriculum
access.

Key Benefits Identified in Research:

1. Clarity & Progression: Published schemes clearly
map out essential knowledge, ensuring teachers
know what to teach and when, preventing gaps and en-
suring a logical learning journey.

2. Strong Foundations: They provide systematic, evi-
dence-based approaches, especially for phonics
(like Synthetic Phonics), which is crucial for early read-
ing and spelling automaticity.

3. Improved Writing: Contextualized grammar teaching
within these schemes has shown significant positive im-
pacts on writing development and test scores.

4. Addresses Gaps: Clear structures help identify and re-
visit tricky areas, benefiting all pupils, particularly those
with lower attainment or SEND.

5. Access to Curriculum: Strong English skills, built
through these schemes, unlock the rest of the curricu-
lum, vital for overall educational success.

Key Research Sources

e Department for Education (DfE): In 2025, the DfE re-
leased updated frameworks and reports, such as
the "Writing Framework™" (July/Nov 2025), which pro-
vides evidence-informed tools for teaching transcription
and oral composition. The "Working Lives of Teach-
ers and Leaders" (Wave 3 & 4, 2024—-2025) survey
provided data on how structured resources impact
teacher workload and wellbeing.

e Ofsted Subject Reports: The report "Telling the
story: the English education subject report" (March
2024) evaluated common strengths in primary English,
specifically noting the positive shift toward daily, con-
sistent systematic synthetic phonics (SSP) programs.

e Education Endowment Foundation (EEF): The EEF
2025 Impact Report and updated "Improving Liter-
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https://www.google.com/search?q=Synthetic+Phonics&sca_esv=94d25d4b509d5135&rlz=1C1GCEA_enGB879GB879&sxsrf=AE3TifOzUWoERjqKQ8JXZaM1DnAmbui1Gw%3A1767177565982&ei=Xf1UaePKO9GnhbIPu6-nsQs&ved=2ahUKEwiO09bB0eeRAxWvUkEAHVpdMIoQgK4QegQIAxAC&uact=5&oq=research+on+benefits+of+implementing+a+published+english+scheme+in+primary+school+england&gs_lp=Egxnd3Mtd2l6LXNlcnAiWXJlc2VhcmNoIG9uIGJlbmVmaXRzIG9mIGltcGxlbWVudGluZyBhIHB1Ymxpc2hlZCBlbmdsaXNoIHNjaGVtZSBpbiBwcmltYXJ5IHNjaG9vbCBlbmdsYW5kMgQQIRgKSJwcUABYkRtwAHgBkAEAmAFqoAHvAqoBAzIuMrgBA8gBAPgBAZgCAaACYJgDAJIHATGgB-AFsgcBMbgHYMIHAzItMcgHBoAIAA&sclient=gws-wiz-serp&mstk=AUtExfC1stCJVGr96wBoQ_qNSVOxRZDMcJJhoLT1lLbywhWCCJVuxbIT8qzXq8tlW1kzPgptBKm3KNwaxBdrWGr1fS6J3v9p-Wv1-E-uMM3oflP3g1_i0WvOMKZJvIFXSDm2FCvE6C23AOzO3JjIFofNCdhM1quahw0ZS7kOO_h5W25R6l3QqxA-fuDQtKW0UAfz3HIzsYdQ5kNMf4zmWsS-NKJvc0rP_ODttmHRuxr5KCTmvOM6jSTsWo-nZF0KZrS080ig6xfmZ-2oGWNqwSGJoRP2&csui=3

acy in Key Stage 2" guidance provide a powerful evi-
dence base for using high-quality structured interven-
tions and evidence-led guidance to improve attainment,
particularly for disadvantaged pupils.

e Curriculum and Assessment Review (2025): Chaired
by Professor Becky Francis, this review (published No-
vember 2025) recommended a "knowledge-rich" ap-
proach that supports mastery and depth, emphasizing
coherence in curriculum delivery.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £30,000

Activity Evidence that supports this approach Challenge
number(s)
addressed

Additional adult https://educationendowmentfoundation.org.uk/education- | 2,3

one-to-one evidence/teaching-learning-toolkit/one-to-one-tuition

support for named

pupils

Beanstalk Reading | https://educationendowmentfoundation.org.uk/education- | 1,2

(6 children) evidence/teaching-learning-toolkit/reading-

comprehension-strategies

Target https://educationendowmentfoundation.org.uk/education- | 1,2,3, 5
interventions evidence/teaching-learning-toolkit/teaching-assistant-

outside of lessons | interventions

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £51,810

Activity Evidence that supports this approach Challenge
number(s)
addressed

ELSA Work and https://educationendowmentfoundation.org.uk/education- 6

Therapy work evidence/teaching-learning-toolkit/social-and-emotional-

learning

Parent Support Research Report DCSF-RW020/2007 & 2009 University of | 5,6

time and CPD Warwick on behalf of the DCSF is among many research
reports about the importance of PSAs in working with
families on punctuality, attendance, support for learning
and barriers that might affect a pupil’s success in school.



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions

Counselling and https://educationendowmentfoundation.org.uk/education- 5,6
Nurture evidence/teaching-learning-toolkit/social-and-emotional-
Breakfast Club learning
(when running)
Private Speech https://educationendowmentfoundation.org.uk/education- 2,3
Therapist evidence/early-years-toolkit/communication-and-language-
approaches
Additional https://educationendowmentfoundation.org.uk/education- 2,3,6
Educational evidence/teaching-learning-toolkit/social-and-emotional-
Psychologist learning
support
Drawing and https://educationendowmentfoundation.org.uk/education- 6
Talking — time, evidence/teaching-learning-toolkit/social-and-emotional-
training and learning
resources
Anti-bullying https://educationendowmentfoundation.org.uk/education- 4,5,6
charter and evidence/teaching-learning-toolkit/social-and-emotional-
PSHE learning
lessons/resource
SopnT ime https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/
resources bje '_1 2480 . .
(Social and Emotional Learning successful as part of a
wider approach — assemblies, playground, classroom,
values, PSHE specific lessons, targeted
interventions/nurture work)
RAISE training https://educationendowmentfoundation.org.uk/education- 56&7
with the Virtual evidence/teaching-learning-toolkit/social-and-emotional-
School (CPD learning
and time)
Additional SEN Code of Practice 1-6
SENCO time https://www.gov.uk/government/publications/send-code-of-
(support in practice-0-t0-25
running
;n;iérvle:rt]lgns for https://educationendowmentfoundation.org.uk/education-
em(I)tionaI evidence/teaching-learning-toolkit/social-and-emotional-
learning as part learning
of a whole
school approach | https:/bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/
to SEL and biep.12480
PSHE) (Social and Emotional Learning successful as part of a
wider approach — assemblies, playground, classroom,
values, PSHE specific lessons, targeted
interventions/nurture work)
Clubs and https://educationendowmentfoundation.org.uk/education- 56,7
competitions evidence/teaching-learning-toolkit/arts-participation

Tutoring and
music lessons
Uniform/addition

al cost including
electronic
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480
https://bpspsychub.onlinelibrary.wiley.com/doi/full/10.1111/bjep.12480

devices and
contingency.

Parent Support
Advisor (Family
Support Worker)
training to
support families
including
attendance
support, EHA
leadership and
the Solihull
Approach

https://post.parliament.uk/approved-work-improving-
outcomes-and-support-for-looked-after-children-and-their-
families/

Achieving Emotional Wellbeing for Looked After Children,
NSPCC, 2015, Louise Bazalgette, Tom Rabhilly and Grace
Trevelyan

Department for Education (DfE): Much of the data regard-

ing Children in Need (over 400,000 as of March 2025) and edu-
cational attainment gaps is sourced from official DfE statistical re-
leases, such as Children in Need 2025 and Key Stage 2 Attain-
ment 2024/25.

Supporting Families Programme Annual Reports: Evaluation
of "whole-family" support models comes from the Supporting
Families Annual Report 2024/25 and the subsequent Families
First Partnership (FFP) guidance released in early 2025.
Independent Review of Children’s Social Care: The shift to-
ward embedding social workers and support practitioners in
schools was a core recommendation of the MacAlister Re-
view (2022), which continues to drive the 2025 Family Help re-
forms.

Key Research Findings & Needs:

Scale of Vulnerability: A major UCL study found 1 in 4 children
in England require social care by age 18, far exceeding current
snapshot data, driven by poverty, housing, and lack of benefits
support.

Why Family Support Workers (FSWs) in Schools Matter:
Early Intervention: FSWs provide targeted, hands-on help, con-
necting families with services before crises escalate, which is es-
sential given the high numbers.

Bridging Gaps: They address the social, emotional, and mental
health needs impacting learning, acting as a bridge between
home and school.

Integrated Approach: Joint work between FSWs/social workers
and school staff creates safe environments, builds trust, and de-
velops effective support plans.

Evidence for Effectiveness:

Research shows integrated support helps identify needs, builds
secure relationships, and improves children's emotional regulation
and educational outcomes.

National Governance Association (NGA) toolkits stress under-
standing vulnerabilities to develop targeted school strategies,
highlighting the need for roles like FSWs

5&6

Total budgeted cost: £ 146,470
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https://post.parliament.uk/approved-work-improving-outcomes-and-support-for-looked-after-children-and-their-families/
https://post.parliament.uk/approved-work-improving-outcomes-and-support-for-looked-after-children-and-their-families/
https://post.parliament.uk/approved-work-improving-outcomes-and-support-for-looked-after-children-and-their-families/
https://explore-education-statistics.service.gov.uk/find-statistics/children-in-need/2025
https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-2-attainment/2024-25
https://explore-education-statistics.service.gov.uk/find-statistics/key-stage-2-attainment/2024-25

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

2024-2025 was a particularly challenging year for our school in a very specific and particular
way. Results should be read in this context.

Pupil Premium Results by the end of KS2

Combined attainment in Reading, Writing and Maths for disadvantaged pupils was 41%
with 0% achieving the higher rate. (Figures for North Northants not disadvantaged pupils were
65% and 6%)

Reading
Average scaled score for disadvantaged pupils was 101. [NNC figures for non-disadvantaged
pupils was 105]

Maths
Average scaled score for disadvantage pupils was 102. [NNC figures for non-disadvantaged
pupils was 105]

Writing
44% achieved the expected level. This was a significant decrease on the year before.

Phonics
64% of pupil premium children passed in Year 1 (78% of non PP pupils passed).

Attendance
Attendance of disadvantaged pupils was 93.3% which was higher than the 92% of the previous
year.

Clubs and Activities
42% of attendance at clubs, activities and sporting competitions was by disadvantaged pupils.
This was and increase from the year previously.

Externally provided programmes

Please include the names of any non-DfE programmes that you purchased in the
previous academic year. This will help the Department for Education identify which ones
are popular in England

Programme Provider

NELI Nuffield Education but implemented by school staff.
Switched On Reading Target Literacy

Nessy Spelling Nessy.com
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Talkabout

Alex Kelly/Speech and Language
Programmes/Integrated Treatment Services NHS

Floppy’s Phonics

Oxford Owl/Oxford Reading Tree

Number Sense

Number Sense Maths Ltd

PIXL

The PIXL Club Ltd

Colourful Semantics

Alison Bryan/Integrated Treatment Services NHS

Literacy Tree

Literacytree.com

FFT Reading Assessment and
Acceleration Programme and
Lightning Squad

Fft.org.uk

Talk Boost

Speech and Language UK
https://speechandlanguage.org.uk/talk-boost/

RAISE programme

Northamptonshire Virtual School and Educational
Psychology Service
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